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Abstract: Educational conditions in the Nusa Tenggara Timur  (NTT) region may be 

said not to approach the provisions of national standards when compared to the 

educational conditions in other regions in Indonesia western hemisphere. There are 

some factors as the main causes of the conditions as referred to, namely the weak 

carrying capacity of natural resources, average economic ability at the level of pre-

prosperous, cultural feast that is still hard to remove, and a strong mastery of local 

language. Some of the basic factors are then added by the preparation of facilities and 

infrastructure in each school unit that is still below the quality standards; this always 

leads the quality of graduations in this area in the red zone. In response to a number of 

main causing factors above, the regional government has improved itself through 

superior programs, such as intensification of agricultural land and livestock, forest 

conservation and reforestation surrounding catchment areas, cooperative development 

ranging from family, and efforts to promote the spirit of student learning through gong 

learning. All of the government programs lead to one single goal, namely to improve 

the livelihoods of NTT communities leading to better conditions. That is, if all the 

government programs are applied without any problems, then certainly the economic 

livelihoods of household, the health level of all family members, and the achievements 

of NTT graduations can be ‘jacked up’ out of the position in the red zone. 

 

Keywards: Implementation, CTL Approach, Teaching, Learning , Writing 

 

 

As an illustration, that the achievement picture of high school student graduations (Junior High 

School (SMP / MTs), Senior High School (SMA / MA), and Vocational High School (SMK / 

MAK)) in NTT is always lower than the students’ graduations in the Bali, Java and Sumatra 

regions (Regional Office Department of Education and Culture NTT, 2015). The illustration is 

also corroborated by the statement of the Secretary of Regional Office of Department of 

Education and Culture NTT in the Workshop literacy-boos held by Save the Children agency 

in Bell-In Hotel Kupang on June 15th , 2016, that the average acquisition value of SMP / MTs 

students’ national exam subjects and equal at schools in the NTT province are: 65-68 for 

Indonesian subject, 46-52 for English, 35-36 for mathematics, and 34 – 42 for Science. Range 

of these exam achievements has put the SMP / MTs students in NTT in category of C or in the 

red zone. 

This research brings a contextual approach in creative writing learning. Taking this title 

has the background by a fact that the creative writing is a competence of using Indonesian 

language that is difficult to achieve by the students, especially students in the junior high school 

level unit. This difficulty is caused by low students’ motivation to write and difficult to organize 

their oral thoughts into Indonesian daily written discourse, particularly in the appropriate word 

selection, creative and effective sentence structure, and creation of interesting style to read. To 

achieve such competencies, a contextual approach is selected by teachers to minimize those 

difficulties. 
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The contextual approach is a concept of learning that helps teachers to link the content to 

be studied by real-world situations. The practice of the contextual approach provides an 

opportunity for students to make connections between the knowledge which has been owned in 

their real life. The contextual approach has a unique character when compared to other learning 

approaches. Ministry of Education (2011: 11) explained that the learning with contextual 

approach reveals the characteristics: (a) cooperation, (b) mutual support, (c) not boring, (d) 

learning with passion, (e) fun, (f ) integrated learning, (g) active students, (h) exchanging 

experiences with friends, (i) using a variety of sources, (j) critical students and creative teacher, 

(k) hallway classroom walls full with students, (l) report to parents are not a report book but 

student works. 

 

RESEARCH METHOD 

 

This research is a qualitative research with phenomenological approach. Selection of 

phenomenological approach is based on the character of the phenomenon under the study. That 

is, through the phenomenological approach, the researchers can reveal or describe in depth 

about teachers’ experiences in operating conditions through advanced learning, learning 

strategies, and creative writing learning with CTL approach in class VIII of SMPN 4 Taebenu. 

Characteristics of the phenomenological approach are: (a) Description, in which the researchers 

can be sterile to any suppositions things in integrating and describing the phenomenon in the 

form of action (learning) as well, and trying to strip the whole theories, prejudices, and 

assumptions (Delfgauuw in Hasbiayansah, 2005: 159). (b) Reduction is an experience sorting 

process to get the phenomenon in its pure forms. That is, a phenomenon that appears to be the 

real thing is not necessarily acceptable, but the decision should be suspended or placed in 

brackets (bracketing). It aims that the researchers do not obtain any assumptions that could 

potentially interfere the description process. Such events by Husserl were called as epoche, 

namely an initial self-restraining process to assess whether something is right or wrong 

(Hasbiayansah, 2005: 169). In the epoche, the daily understanding, judgment, and knowledge 

processes are ruled out, and at the same time, the phenomenon is raised naturally because its 

creation is a new thing as if it is a pure ego (Moustakas, 1994: 33). (c) Essence, is the core 

meaning born of individual experience in certain phenomena as they are. The search process of 

essential themes involves exploration, imagination, intuition, and reflection activities that are 

freely to determine whether a particular characteristic is an important essence (Sudarsyah, 2013: 

22). (D) Intentionality, is interrelation of subjective inter-reflection (noesis) and objective 

statement (noema) on experience. The combination of these two concepts in the creative writing 

learning study in the VIII class of SMPN 4 Taebenu implies that the reality comes from the 

participants, namely the teachers and students in its real forms, and not interfered by any ideas 

on its reality (Donoghue & Keith Punch (ed) in Sudarsyah 2013: 22). 

 

Research Participants / Subjects 

 

This research was conducted at State Junior High School (SMPN) 4 Taebenu, Oeltua 

Village, Taebenu Sub district, Kupang Regency, East Nusa Tenggara (NTT) Province. The 

participants are the source of data based on this research focus and purposes and it was selected 

by considering on Creswell criteria (2014; 2016), Denzin & Lincoln (2009). Based on the 

provisions there are 6 research participants consisting of 2 Bahasa Indonesia subject teachers, 

1 Counseling teacher, 2 homeroom teachers, and principal of SMPN 4 Taebenu.  
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Research Instruments 

 

The main instrument in this research is the researchers themselves and supported by 

observational guide, guide-depth interviews, and documentation. Utilization of observational 

guide is to obtain data about the research and learning location, namely at SMPN 4 Taebenu. 

The interview guide contains question items, are used by the researchers to obtain information 

about feelings, view of the participants about the conditions, strategies, and outcomes that have 

been done. The documentation research guide is used to obtain the data concerning curriculum 

documents, learning tools, such as Indonesian subject syllabus, lesson plans and worksheets 

that have been planned and prepared carefully by the Indonesian subject teachers. The use of 

supporting instruments in the forms of observational guide, interview and documentation study 

leads to the researchers themselves as the main instrument. Explicitly Guba (1985: 39) stated 

that “…that all instruments interact with respondents and objects but that only the human 

instruments is capable is grasping and evaluating the meaning of that differential interaction”.  

 

Research Location 

 

This research was conducted at State Junior High School (SMPN) 4 Taebenu, Oeltua 

Village, Taebenu Sub district, Kupang Regency. The distance between the research locations 

to the center of Oelamasi regency city is estimated to be ±45 Km.  the research location as the 

SMPN 4 Taebenu is one of the educational institutes in the junior high school level (SMP) 

having its natural authenticity, cultural authenticity, and language authenticity.  

 

Data Collection Procedure 

 

The data collection procedure was conducted using the flow of “a data collection circle” 

Creswell (1998:109-135) as follow.  

Storing Data

Locating Site/

Individual Gaining access and

Making Repport

Rocording

Information

Collecting

data

Purposefully

Sampling

Resolving Field

Issues

  
(source: Creswell, 1998) 

 

Data Analysis Technique 

 

Data was successfully collected from observation, interviews and documentation study 

and then analyzed by referring to the Interactive Models of Analysis technique by Miles and 

Huberman (1992 in Moleong, 2000; Alwasilah, 2003).  
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RESULTS AND DISCUSSION 

 

In accordance with the research focus namely to explore and obtain experiences of 

Indonesian subject teachers in using a contextual approach to improve the power of 

imagination, inspiration, and creativity of VIII class SMPN 4 Taebenu, then data exposure and 

data analysis of this dissertation are outlined in 3 themes. These three themes as mentioned in 

this dissertation research focus are (1) learning condition theme, (2) learning strategy theme, 

and (3) learning outcomes theme. 

Breadth of Indonesian teachers’ experiences in the three main themes is elaborated into 

12 (twelve) subthemes. The twelve subthemes are derived from each theme, namely 4 (four) 

sub-themes: (a) learning objectives, (b) characteristics of study field, (c) learning barriers, and 

(d) characteristics of students or learning participants, derived from theme 1, namely the 

learning conditions. The learning strategy theme is elaborated into seven (7) sub-themes. The 

seven subthemes derived from the principles of the approach contextual, namely (a) 

constructivism principle, (b) inquiry principle, (3) questioning principle, (4) learning 

community principle, (5 ) modeling principle, (6) reflection principle, and (7) authentic 

assessment principle; meanwhile the third theme is a description of learning outcomes of the 

creative writing with nuance of contextual approach. 

 

Learning Conditions 

 

Picture of the learning conditions are specified into (a) the purpose of creative writing 

learning in Indonesian Language subject at SMP / MTs unit level, (b) characteristics of 

Indonesian Language field of study, (c) creative writing learning obstacles in VIII class SMPN 

4 Taebenu, and (d) characteristics of VIII class students of SMPN 4 Taebenu with speaking and 

cultural backgrounds of Dawan-Amarasi. Out of the four sub-themes are described as an 

inseparable part from one sub-theme with other subthemes. The sub-themes will appear in these 

exposure and analysis as an inherent relationship, which is inseparable from others. 

 

Learning Objectives 

 

Results of the observation, interviews, and documentation in the research location of 

SMPN 4 Taebenu provide a picture as described below. The learning objectives portrayed here 

are more focused on the learning objectives of Indonesian Language subject which have been 

stipulated in the competency-based curriculum of Indonesian Language subject of (SBC) SMP 

/ MTs unit level. SMPN 4 Taebenu Kupang regency uses the SBC curriculum. The school 

principal said that this institution, SMPN 4 Taebenu (until the study was conducted) has used 

the 2006 competency-based curriculum (SBC). SBC is as a guide for learning and testing 

quality of SMPN 4 Taebenu students’ results, ranging from grade level of VII to grade level of 

IX. Teachers at each grade unit utilize the competencies Standards (SK), basic competence 

(KD), and the subject syllabus from sources of SBC-2006. The Curriculum 2013, known as K-

13, has once disseminated to teachers in this school, but the application is still waiting for 

regulatory use of K-13. The principal said, teachers of SMPN 4 Taebenu have been sent to 

participate in education and training of K-13 use, but SMPN 4 Taebenu is not a school selected 

for a pilot of K-13. 
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Subject Characteristics 

 

The Indonesian Language learning is directed to improve the four language skills namely 

(a) listening skill, (b) speaking skill, (c) reading skill, and (d) writing skills. There are two 

receptive skills, namely listening and reading, and two others, namely speaking skills and 

writing skills are the productive ones. The presenting process the four language skills cannot 

be separated among the four, although administratively, SK and KD of four skills are separated 

in each unit class, and semester unit. As an illustration, it can be drawn that, SK and KD for 

listening aspects of by VIII class are grouped into the 1st and 2nd semesters. The following is 

the quotation of SK and KD of 1 semester of SMP / MTs unit level by the 2006 Curriculum. 

 

Learning Obstacles 

 

There are some obstacles requiring for solutions. The expression of teachers in the 

quotations implies that there are two obstacles. First, there is less learning time needed to 

complete tasks. Consequently, the learning time must be added to some matters or subjects. 

Extra time will be at home or at school. Second, it is concerning the students’ readiness to 

increase learning time at school. If it is seen from the readiness of supporting literature in 

library, it still cannot answer the needs of students because the book contents at the school 

library are still far from the students’ needs. These two obstacles are not only experienced by 

Indonesian Language teachers, but also to the teachers of other subjects. 

 

Learning Participants Characteristics 

 

Mrs. Mary Y, a Indonesian Language and literature teacher at the school has already full 

understanding on the students in the VIII class that they are not included as adolescents with 

high achievement. The average Indonesian Language subject values in the report card sheets of 

the second semester by the VII show a number of variety achievements. There are only small 

portion of students out of 40 students in VIII class having a average number of values above 

the standard. This condition allows Indonesian Language subject teachers and other subject 

teachers to immediately find solutions. 

 

Learning Strategy 

 

Contextual learning process has characteristic of having priority on the students’ interest, 

this is described in cooperative, collaborative strategies, problem-solving learning. These cause 

students to be more expressive and imaginative. The contextual strength as seen its success in 

creative writing learning is revealed in the following details.  

a) Contextual forwarding constructivism. Accompanying the students in the creative writing in 

VIII class of SMPN 4 Taebenu requires different strategies. The cooperative and 

collaborative strategies as the main characteristics constructivism are references of 

elaboration from the constructivism principles. The cooperative and collaborative strategies 

has favored on the cooperation process among the students in small groups. This strategy is 

more selected by Indonesian Language teacher as the superior strategy. Implementation of 

the cooperation strategy by teachers at the school has proved its superiority that the problem-

solving process, such as choosing shape, topic, theme of creative writing, can be solved in 

the cooperative strategy. Tactical, the students are guided in the classroom and outside the 

classroom in small group unity. The presence of teachers in the group is only through the 

creative writing worksheets and models (principle modeling). Practically, the presence of 
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cooperative strategies has been successful in helping to build the spirit of students’ learning 

to formulate one-round short play. This kind of learning spirit must be accompanied and 

guided in more planned and systematic manners. In order to create the more-planned 

mentoring and coaching processes, the learning tools, such as syllabi and lesson plans should 

be revalued. The VIII class of SMPN 4 Taebenu teachers, especially Indonesian Language 

and literature teachers should be aware that in order to facilitate students with strong local 

language of Dawan-Amarasi, the teachers should take over the roles. The teacher roles as 

observed during the research, has already and really live the constructivism spirit in the 

cooperative strategy. The teachers have taken actions to anticipate the entire process of 

“telling” and substitute it through the mentoring process. The researchers concluded that the 

teachers in SMPN 4 Taebenu actually have conducted the CTL correctly. In other places, 

there are students in the cooperative groups requiring to be helped. At this time, the teachers 

present students’ worksheets. The presentation of students’ worksheets proves that the 

teachers want to immediately eliminate the conventional strategy of lecturing in the study 

group. The collaborative nuance has turned into a cooperative one. The advantage of 

collaboration in 1st-round playwriting learning is by the presentation of students’ worksheets 

by the teachers. Atmosphere of 1-round drama writing learning is moved from a room 

limited by wall space, into outdoor rooms. The achievement competency was formerly at the 

level of applications based on a model example, then it is raised to the level of productive-

creative. Although the teachers’ spirit and motivation in the VIII class SMPN 4 Taebenu are 

very strong, though to make the students learn with a language background as described 

above will still be achieved, but it takes a long time. The students’ mindset in the VIII class 

SMPN 4 Taebenu has been established through the mindset of cultural pattern and first 

language. By referring to Lev Vygotsky’s theory, the researchers concluded that that the 

cultural features such as language (Dawan-Amarasi) experienced by the VIII class teacher 

has colored the creative works of the VIII class students in SMPN 4 Taebenu. 

b) Contextual presents in various learning community. Efforts to maximize the contextual 

concepts and characteristics in the context of camping-scout are the choice of VIII class 

teachers at SMPN 4 Taebenu. The teachers at SMPN 4 Taebenu have practiced adventure 

learning as a selection strategy to facilitate the VIII class students in writing. That is, to 

promote the creative writing creativity, the teachers choose open space. This kind of strategy 

is selected by Bahasa Indonesia teachers to help students acing difficulty to learn with other 

friends in the group. Such learning atmosphere allows the students of VIII class SMPN 4 

Taebenu to express their own experiences. The constructivism acknowledges the diversity 

of students’ learning time. Personally, the students in VIII class SMPN 4 Taebenu actually 

have different learning times. Data of this study noted that from the learning time factor, 

there are 15 students selecting the best time to learn to do school assignments (including 

writing, completing math problems, and IPA) at night; there are 12 students stating their best 

time in the morning and evening and there are 13 students stating their best learning time is 

when they have done to help their parents. The following is about the best time for reading 

textbooks, out of 40 students in the VIII class, there are 31 students stated at night, while 9 

others stating after helping their parents. Meanwhile, the best time to do the written 

assignment, including free composing, out of 40 students, there are 11 students stated at 

night, two students expressed in the morning, and 27 students stated at any time after 

finishing to help their parents. From the data distribution, we can conclude that in fact the 

students at this school, especially the VIII class students do not have much time. Their 

learning time is only really at school. Thus, individual assistance, in addition to cooperative 

and collaborative strategy is greatly necessary for improving the creative writing 

competence. 
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c) Contextual presents in self-learning context. Brooks & Brooks in Johnson (2014: 175) stated 

that self-learning frees students from all ages to work on school assignments. The self-

learning requires teachers’ dedication. Without teachers, the process will fail. Brooks & 

Brooks asserted that the way teachers view, that the tasks of self- learning determine the 

quality of students’ education. Qualified CTL teachers allow students to not only reach the 

national standard with high academic value, but also obtain essential knowledge and skills 

for learning throughout their lives. The Brooks & Brooks concept, has been applied by 

teachers in the practice of creative writing of poetry in VIII class. The VIII class teachers 

have created a learning environment at school leading to various inspirations. This concept 

has given more experience to Indonesian Language and Literature teachers at the VIII class 

to assist the students in finding ideas independently. The teachers have given the best ways 

for students to attempt to relate the knowledge acquired at school with real experiences at 

home, at cornfields, on grazing animals. With such experience, they can create simple 

poems, although it still takes time to guide them. Strategically, application of a self-learning 

still requires the teacher presentation. This pattern is rather difficult to detect, because the 

learning time at home is difficult to monitor. However, the tasks assigned to do at home are 

always included by the worksheets. Conclusions: students’ worksheets have been a highly 

superior learning guide in an effort to improve students’ achievement. 

 

Effects of Contextual Approach 

 

All teachers at any schools have the same view, that is, if you want to make the students 

be able to write, first the teacher must be able to demonstrate that he can write. So is the creative 

writing. If you want the students to be able to produce creative writings, the author should be 

more creative. In this context, of course, is somewhat different. Teachers in this context are not 

prepared to make all students in SMPN 4 Taebenu become creative writers. But he can provide 

way or manner, how one student in VIII class may be in an atmosphere allowing him to be able 

to write creatively. 

Creative things cannot be seen by naked eye. Strong support for creative person is 

imagination. Even the imagination cannot be seen, touched, felt, or whatever in a sense. 

However, the results of both can be seen in the forms of creative and imaginative. The process 

of generating creative and imaginative forms is unpredictable. Researchers also cannot confirm, 

that “if one student is sitting alone under an oak tree, in the school yard area in front of VIIIA 

class are working to create a poem?" 

 The above description is only to state that the discussion of this section does not need to 

downgrade, even to eliminate any ethical factor. That the presence of ethical factors such as the 

form of poetry, simple essays, and plays on the students’ worksheet is an important form to be 

understood. However, emic factors will have more roles in this context. That is, through the 

strategy how to create a poem, discourse essays, and plays, and possibly other fictional works. 

Therefore, the concentration of this discussion is not directed at a yield of writing, but rather to 

(1) the teachers’ spirit, motivation, creativity in the VIII class SMPN 4 Taebenu showing their 

ability to maximize the contextual approach in creative writing learning, and (2) strength of the 

contextual approach making the teachers and students present in a learning to write by more 

creative, active, creative, innovative, and fun (PAIKEM). Such creativity is created in the 

learning strategies with the constructivism, inquiry, questioning, learning communities, 

modeling, reflection, and actual assessment principles. The principles of contextual approach 

can only be sustained if the teachers want to involve students actively in the strategy animating 

the constructivism, inquiry, questioning, community learning, modeling, reflection, and 

authentic assessment. The principles reflect in the learning having emphasis on self-learning, 
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learning in the context of diversity, and learning by considering students’ diversity. The 

description leads us to examine a number of these research findings. 

 

CONCLUSION 

 

Description on teachers’ experiences in applying the contextual approach by considering 

seven principles of contextual is concluded as follow:  

a) The constructivism principles animating the entire student-centered learning strategies have 

been able to create teachers’ spirit and creativity in designing student-teacher activity 

process so that they can find problems about how to learn to write from variety of contexts. 

b) the contextual approach emphasizing on the inquiry principles in the cooperative and 

collaborative learning is proven to be effective in teaching creative writing in the VIII class 

at SMPN 2 Taebenu. Implementation of the contextual approach with the inquiry 

characteristics has been able to motivate and encourage students so that they are able to adapt 

to new environment in each subject. Through the assistance and guidance of worksheets 

prepared by the teachers, the students are managed to break into the context and the new 

environment. Through the students’ worksheet and expertise of assistant teachers, the 

students have shown their skills in formulating their experience findings through common 

learning in cooperative and collaborative groups. 

c) Learning by presenting diversity of atmosphere, allows the students to adapt to the diversity. 

Together in a group, the students find problems during the learning period making obstacles 

for them to create creative writing. In an atmosphere of learning community diversity, it can 

facilitate the students to find themselves. Common learning in a sense of community learning 

is proved to encourage weak students to strive to produce creative works such as poems, 

essays, and plays through unity in diversity. 

d) The creative writing learning with the contextual approach turns out to be the teachers’ and 

students’ selection to produce creative works, such as personal experience narrative, script 

of drama dialogue, diary quotation, and activity reports. The contextual approach forwarding 

the cooperation in an atmosphere of collaboration is proved to be effective for all subjects 

and all main discussions. 

e) The pattern of self-learning for SMPN 4 Taebenu students in fact faces obstacles in 

regulating the students’ learning time. The appropriate selection of learning time can 

encourage students to create creative works as a result of reflection in all places and at all 

times. This statement is inversely not in line with the experience of SMPN 4 Taebenu 

teachers facilitating the students in VIII class. The self-learning is supposed to be the 

selection pattern, it is not able to make SMPN 4 Taebenu students have critical thinking and 

free thinking. The application of this pattern also faces obstacles namely very limited time 

learning at home. That is, the pattern giving priority on the self-learning still takes hard work 

for SMPN 4 Taebenu teachers to provide guidance on an individual basis at school. 

f) The contextual approach using authentic assessment can only be done for the learning 

materials with a low degree of difficulty, such as text summarizing stories, or re-writing 

drama text by considering EYD. The contextual approach application requires the time 

learning to be able to hear other people. 

Finally, as the culmination of a description on the teachers’ experience in applying the 

contextual approach in the creative writing learning, it can be concluded that the contextual 

approach is proven and can help students to express their experiences on a regular basis during 

‘they’ produce simple creative works such as creative fiction works. The contextual approach 

has succeeded in reducing the teachers’ role as teachers at SMPN 4 Taebenu and strengthened 

the teachers’ role as a facilitator in assisting students to learn to write in a contextual nuance. 
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SMPN 2 Taebenu has already appropriate understanding on a proper learning atmosphere not 

only limited in the classroom limited by walls. 

 

References 

 

Anderson, L.W. & Krathwohl, D.R. 2010. Kerangka Landasan untuk Pembelajaran, 

Pengajaran, dan Asesmen: Revisi Taksonomi Pendidikan Bloom. Yogyakarta: pustaka 

pelajar. 

Arends, R.I. 2008. Learning to Teach: Belajar untuk Mengajar. Edisi ketujuh. Buku satu. 

Yogyakarta: Pustaka Pelajar. 

Arends, R.I. 2008. Learning to Teach: Belajar untuk Mengajar. Edisi ketujuh. Buku dua. 

Yogyakarta: Pustaka Pelajar. 

Baswedan, A. 2014. Gawat Darurat Pendidikan di Indonesia. (Paper delivered in Gathering of 

Ministry and Head of Office). Jakarta: December 1st, 2014. 

Bagus, L. 2002. Kamus Filsafat. Jakarta: Grammedia Pustaka Utama. 

Brouwer, M.A.W. 1984. Psikologi Fenomenologis. Jakarta: Grammedia Pustaka Utama.\ 

Baharuddin, H, cs. 2008. Teori Belajar dan Pembelajaran. Yogyakarta: AR-Ruzz Media 

Group. 

Blackburn, S. 2013. Kamus Filsafat. I Edition.  Yogyakarta: Pustaka Pelajar. 

Chaplin, J.P. 1981. Kamus Lengkap Psikologi: Penerjemah: Dr. Kartini Kartono. Cetakan ke 

7. Jakarta: PT Grafindo Persada. 

Crain, W. 2007. Teori perkembangan: konsep dan aplikasi. Third edition. Yogyakarta: Pustaka 

Pelajar. 

Cresswell, J.W. 1994. Research Design: Qualitative & Quantative Approach. Thaousand Oaks, 

london, New Delhi: Sage. 

Cresswell, J.W. 1998. Qualitative Inquiry: Choosing Among Five Traditions. Sage 

Publications. 

Creswell, J.W. 2014. Research Design: Pendekatan Kualitatif, Kuntitatif, dan Mixed, Third 

edition. Yogyakarta: Pustaka Pelajar. 

Crain, W. 2007. Teori Perkembangan: Konsep dan Aplikasi. Edisi Ketiga. Terjemahan: Yudi 

Santoso. Yogyakarta: Pustaka Pelajar. 

Degeng, I.N.S. 2013. Ilmu Pembelajaran: Klasifikasi Variabel untuk Pengembangan Teori dan 

Penelitian. Bandung: Kalam Hidup. 

Direktorat Kesehatan dan Gizi Masyarakat & BAPPENAS. 2007. “Laporan Pencapaian 

Millenium Development Goals (MDGs-UNDP)”. (Makalah Online). 

(kgm.bappenas.go.id; www.undp.org). Accessed on July 10th, 2016. 

Dinas Pendidikan dan Kebudayaan Provinsi Nusa Tenggara Timur. 2016. “Kebijakan dan 

Pelaksanaa Literasi di Provinsi Nusa Tenggara Timur” (Paper), delivered in Workshoop 

Literasi-Boos, June 2016.  

Denzin, N.K dan Lincoln, Y (Eds). 1994. The Handbook of Qualitative Research Thousand 

Oaks. CA: Sage. 

Denzin, N.K dan Lincoln, Y (Eds). 2011. The Handbook of Qualitative Research Thousand 

Oaks. CA: Sage.(Terjemahan).Edisi ketiga. Yogyakarta: Pustaka Pelajar.  

Denny M. 2009. “Pemikiran Fenomenologi menurut Edmund Husserl”. Publication by Study 

Journal. Blogspot. 

DePorter, B & Mike, H. 2000. Quantum learning: Membiasakan Belajar Nyaman dan 

Menyenangkan. 8th Edition (translator Alwiyah Abdurrahman)  

Gunawan, A.W. 2003. Genius Learning Strategy. Bab VIII, p. 169.  PT Grammedia Pustaka 

Utama: Jakarta. 

http://www.undp.org/


 
 

301 

INTERNATIONAL CONFERENCE 

ON EDUCATION 

2016 

Education in the 21th Century: 

Responding to Current Issues 

Graduate School, Universitas Negeri Malang 

Freire, P., Ivan Illich, Erich, F, et. al. 2015. Menggugat Pendidikan: Fundamentalis, 

Konservatif, Liberal, Anarkis, Cetakan VIII (penyunting & Alihbahasa: Omi Intan 

Naomi). Yogyakarta: Pustaka Pelajar. 

Fisher, A. 2014. Berpikir Kritis: Sebuah Pengantar. Jakarta: Erlangga 

Hasbiaansyah. O. 2005. “Pendekatan Fenomenologi: Pengantar Praktik Penelitian dalam ilmu 

Sosial dan Komunikasi”. Dikti Journal, SK. 56/DIKTI/KEP/2005. 

Hergenhahn, B. R & Olson, Matthew H. 2008. Theories of Learning (teori belajar). Seventh 

Edition. Jakarta: Kencana. 

Joyce, B,  Marsha, W dan Emily, C. 2009. Models of Teaching. EdisiKedelapan. Translation: 

Achmad Fawaid & Ateilla Mirza.  Yogyakarta: Pustaka Press. 

Kemendikbud. 2014. “Model Pembelajaran Penemuan (Discovery Learning)”.Badan 

Pengembangan Sumber Daya Manusia, Pendidikan dan Kebudayaan, dan Penjaminan 

Mutu Pendidikan (Paper). Jakarta. 

Komalasari, K. 2013. Pembelajaran Kontekstual: Konsep dan Aplikasi. Bandung: Refika 

Aditama. 

Kuswarno, E. 2010. “Penerapan Metodologi Penelitian Fenomenologi dalam Studi 

Komunikasi”. (material of guest lecturing in Muhammadiyah University of Malang. 

Online) Accessed on June 8th, 2016.  

Koswara, D. 2013. “Pembelajaran Kreatif dan Bermakna”. (artikel online: 

https://id.linkedin.com). Accessed on July 10th, 2016. 

Komite Nasional Pendidikan. 2014. Permasalahan Pendidikan Serta Rekomendasi untuk 

Pemerintahan Baru. (Paper) Seminar KNP in LBH Jakarta, on the date of August 21st, 

2014. 

Mangunwijaya, F. 2008. Kurikulum yang Mencerdaskan: Visi 2030 dan Pendidikan Alternatif. 

Jakarta: Kompas Penerbit Buku. 

Moleong, L.J. 2007. Metodologi Penelitian Kualitatif. Bandung: PT Remaja  Rosdakarya 

Offset. 

Moustakas, C. 1994. Fenomenological Research Methods. New Delhi: Sage Publications. 

Muchith, M.S. 2008. Pembelajaran Kontekstual. Semarang: RaSAIL media group. 

Munandar, U.S.C. 1999. Kreativitas dan Keberbakatan: Strategi Mewujudkan Potensi Kreatif 

dan Bakat. Jakarta: PT. Gramedia. 

Neonbasu, G. (ed). 2012. Multikulturalisme Pembangunan: Refleksi Struktural atas Karya 

Manusia. Penerbit Ledalero.  

PISA & Litbang Kemendikbud.go.id. 2013.  “Laporan Survei internasional PISA” (Programm 

International for Student Assesment). (online) 

(https://dhantymatika.files.wordpress.com/20/2013/09/pisa.jpg), Accessed on July 20th, 

2016. 

PIRLS & KEMENDIKBUD. 2011. “Kemampuan Membaca Siswa Indonesia di Dunia”. 

(Laporan Survei PIRLS online: litbang.kemendikbud.go.id-puspendik). Accessed on 

June 13th, 2016.  

Schunk, D.H. 2012. Learning Theories: an Educational Perspective. Edisi keenam. 

Yogyakarta: pustaka pelajar. 

Pusat Penilaian Pendidikan. 2008. “Penilaian yang Berkualitas untuk Pendidikan yang 

Berkualitas”. (online paper: litbang.kemendikbud.go.id). Accessed on June 3rd, 2016.  

Pendidikan Indonesia.com. 2015. “Potret Dunia Pendidikan di Indonesia”. (article) Accessed 

on July 21st, 2016. 

Pranoto, N. 2012. “Creative Writing itu Teknik Menulis”. (Artikel online) (Indonovel.com; 

www.goodreds.com). Accessed on July 8th, 2016. 

https://id.linkedin.com/
https://dhantymatika.files.wordpress.com/20/2013/09/pisa.jpg
http://www.goodreds.com/


 
 

302 

INTERNATIONAL CONFERENCE 

ON EDUCATION 

2016 

Education in the 21th Century: 

Responding to Current Issues 

Graduate School, Universitas Negeri Malang 

Prasetyono, E. 2012. “Bertemu dengan Realitas: Belajar dari Fenomenologi Husserl” dalam 

Jurnal Filsafat ARETÉ, VOL 1 NOMOR 1 – JANUARI 2012-ISSN 2089-7804. 

Suparno, P. 1997. Filsafat Konstruksivisme dalam Pendidikan. Penerbit Kanisius: Yogyakarta. 

Sudarsyah, A. 2013.  “Kerangka Analisis Data Fenomenologi: Contoh Analisis Teks Sebuah 

Catatan Harian” dalam Jurnal Penelitian Pendidikan, vol.14 No.1, April 2013  (online). 

(https://plus.google.com). Accessed on July 13th, 2016.  

Smith, J.A. 2009. Psikologi Kualitatif: Panduan Praktis Metode Riset. Yogyakarta: Pustaka 

Pelajar. 

Santrock, J.W. 2009. Psikologi Pendidikan, 3rd Edition Buku 1. Translator Diana Angelica. 

Jakarta: Penerbit Salemba Humanika. 

Santrock, J.W. 2009. Psikologi Pendidikan, 3rd Edition Buku 2. Translator Diana Angelica. 

Jakarta: Penerbit Salemba Humanika. 

Suryadi, A. 2010. Permasalahan dan Alternatif Kebijakan Peningkatan Relevansi Pendidikan: 

Studi Relevansi Pendidikan Kerjasama UPI dengan balitbang Kemendiknas. (Paper of 

Intra-school Internasional Seminar) on the date of November 29th, 2010.   

Slavin, R.E. 2011. Psikologi Pendidikan: Teori dan Praktik. Edisi Kesembilan, 1 Volume. 

Translator: Mariyanto Samosir. Jakarta: PT. Indeks. 

Slavin, R.E. 2011. Psikologi Pendidikan: Teori dan Praktik. Edisi Kesembilan, 2 Volume. 

Translator: Mariyanto Samosir. Jakarta: PT. Indeks. 

Save the Children. 2012. “Assesment Ketercapaian Kompetensi Calistung Siswa Kelas I – V 

SD-SD Dampingan Save the Children (Assesment Reports)”. Kupang: Save the Children 

NTT.  

The World Bank (bank Dunia). 2006. “Membuat Pelayanan Bermanfaat bagi Masyarakat 

Miskin di indonesia: Titik fokus untuk Mencapai Keberhasilan di Lapangan”. (online). 

Website: www.worldbank.or.id. Accessed on July 8th, 2016.   

The World Bank (Bank Dunia) & Kemendikbud. 2011. Mentransformasi Tenaga Pendidikan 

Indonesia. Laporan Survei Volume II (online) (worldbank.org. document) Accessed on 

July 20th, 2016.  

TIMSS & PIRLS. 2011. “Mathematics Achievement: Fourth Grade. (Artikel online). Accessed 

on July 8th, 2016. 

Turner, B.S. (Editor) 2012. Teori Sosial: Dari Klasik sampai Postmodern (terjemahan). 

Yogyakarta: Pustaka Pelajar. 

Trianto. 2007. Model-Model Pembelajaran Inovatif Berorientasi Konstruksivistik, Chapter II, 

p. 13-14. Jakarta: Prestasi Pustaka. 

Watimena, A.R. 2013. “Fenomenologi Edmund Husserl” dalam Jurnal Rumah Filsafat. 

(online) Accessed on July 8th, 2016. 

Woolfolk, E.A, & Lorraine McCune-Nicolich. 2004. Mengembangkan Kepribadian & 

Kecerdasan Anak-anak (Psikologi Pembelajaran), terjemahan M. Khairul Anam. Depok: 

Inisiasi Press. 

Wirawan, I.B. 2013. Teori-teori Sosial dalam Tiga Paradigma: Fakta Sosial, Definisi Sosial, 

dan Perilaku Sosial. Jakarta: Kencana Prenadamedia Group.  

Wahana Visi Indonesia. 2007. “Survei Ketercapaian Kompetensi Membaca menulis Siswa 

Kelas V dan VI SD-SD Dampingan WVI ADP Kefa, Rote-Ndao, dan Alor”.  (Report). 

Kupang: WVI Regio NTT. 

Wahana Visi Indonesia. 2009. “Survei Ketercapaian Kompetensi Menulis Siswa kelas V dan 

VI SD-SD Dampingan WVI Regio NTT, Kalbar, dan Papua”. (Report). Kupang: WVI 

Regio NTT. 

 

 

https://plus.google.com/
http://www.worldbank.or.id/

